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Abstract 

Facebook is a website that allows users who sign-up for free profiles, to 

connect online with friends, work colleagues, or strangers while providing 

prospects to share pictures, music, videos, and articles, as well as their 

thoughts and opinions with people they prefer. Considering its capacity to 

build networks out of various types of interest groups among young people, 

this study strives to investigate the utilization of a Facebook group as a 

platform for teaching and learning English as a Second Language (ESL). In 

the present experiment, a sample of 30 intermediate-level ESL learners joined 

with a Facebook group under the banner “Time for Writing” to learn 

paragraph writing in English for a period of six weeks. Throughout the 

period, the teacher presented the lesson material and instruction on 

paragraph writing via Facebook while assessing students’ writing along with 

constructive feedback in the same way. Moreover, the students employed the 

Facebook group to share their work with the entire group including the 

teacher, correct the work of their peers, and exchange their feedback on each 

other’s work. After the relevant period, the group of participants assembled 

in a traditional classroom situation, writing paragraphs by means of the 

paper-based method. Thus, they were facilitated to compare the Facebook 

environment and the traditional classroom environment and were expected 

to provide their feedback on the two types of ESL settings. The findings 

achieved through a review of their responses to the two respective pedagogical 

settings, online via social media and classroom with physical amenities and 

resources, reveal that learning via a Facebook group has benefits in terms of 

boosting confidence, intensifying motivation, and promoting connected 

learning, despite a few challenges concerned with distractions and technical 

problems. Moreover, the results suggest Facebook as an innovative learning 

setting that is appealing, motivating and full of social interactions which are 

incredible in comparison to traditional teaching practices. The findings of the 

study may help ESL educators in incorporating Facebook into their teaching 

repertoire. 
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INTRODUCTION 

Educators have recently viewed online 

teaching and learning sites as 

productive methods for ESL teaching. 

Thus, according to Hoadley et al. 

(2010), social networking sites have 

become one of the most projecting 

options for interaction. Moreover, they 

allow people or its users to share their 

views, personal information and an 

opportunity to make novel friends, and 

join with new groups of people (Hew, 

2011). However, among all the social 

networking sites such as Twitter, 

Instagram and LinkedIn, Facebook is 

considered as a highly attention-

grabbing site (Raza, Qazi & Umer, 

2017). Founded and launched by the 

Harvard student Mark Zuckerberg in 

2004, Facebook is currently the major 

social networking service with over 2.7 

billion active users monthly as of the 

second quarter of 2020 (Clement, 2020). 

Furthermore, it is considered a 

contentious matter to use social media 

networks such as Facebook in teaching. 

Facebook offers ample opportunities 

for language learning, whereas users 

have the ability to share educational 

knowledge within the community 

settings of Facebook, especially 

through Facebook groups. Facebook 

has the potential for teaching and 

learning as it facilitates the community 

between teachers and students 

(Mazman & Usluel, 2010).  Mohamad & 

Mohamad Shariff (2011) demonstrates 

that Facebook-based learning has 

augmented students' understanding 

and motivation. Students are able to 

improve their English paragraph 

writing skills and knowledge not only 

from the in-class instruction but also 

from cooperative learning. Thus, the 

Facebook integrated instruction 

significantly enhances students' 

interest and enthusiasm for learning. In 

contrast, the educational application of 

Facebook has gained certain criticism 

from scholars. According to Cassidy 

(2006), there are considerations about 

its implementation mainly because it 

distracts users from learning. Besides, 

the unreliability of the information 

shared on the platform is problematic 

(Tang et al., 2015). Therefore, the 

teaching and learning process through 

Facebook has got diverse perceptions 

and attitudes over the time.   

Moreover, as writing skills facilitate 

students to communicate, learn or 

express creativity, teaching writing 

gains a significant position in the 

language teaching repertoire. Hence, 

writing is often considered as the most 

difficult skill out of the four language 

skills for second language learners to 

acquire (Richards & Renandya, 2002). 

Thus, it is noticeable that most of the 

students lack competence in English 

writing skills which are highly assessed 

in language tests. 

Research problem 

Tertiary level ESL learners frequently 

encounter certain complications in 

mastering paragraph writing skills. Al-

Ghussain’s study (as cited in Al-Haj, 

2015) affirms that many complaints are 

raised by language teachers regarding 
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students’ low levels in writing; both in 

mother tongue and in English as a 

foreign language. The present study 

focuses on paragraph writing skills 

because it is significant for the Sri 

Lankan tertiary level ESL learners as an 

expressive tool that enables them to 

communicate their ideas perfectly and 

fluently. However, the prevalence of 

Facebook and its plentiful prospects 

have raised debatable views among 

scholars on applying Facebook to 

education. In Sri Lanka, while the 

number of Facebook users is higher 

than other social media, research on 

this platform remains remarkably 

insufficient and mostly limited within 

educational perspectives. 

Correspondingly, while the country is 

struggling to advance its long-criticized 

traditional education system and 

apprehend into global inclinations of 

assimilating new technologies into 

teaching, there is a gap of 

understanding on the perceptions of 

students towards utilizing social 

networking sites for education. 

Therefore, this study was intended to 

conduct as a further investigation on 

perceptions of students who study 

English as a Second Language (ESL) on 

the efficacy of using Facebook groups 

as a medium for learning paragraph 

writing skills in the Sri Lankan context. 

Research Questions 

The following research questions were 

posed in order to investigate the 

capability of Facebook groups in aiding 

paragraph writing as a means of 

developing writing skills. 

1. What are the advantages of learning 

paragraph writing through a 

Facebook group? 

2. How paragraph writing skills could 

be improved through a Facebook 

group? 

3. What can be considered as 

challenges of learning paragraph 

writing through a Facebook group? 

Objectives of the Research 

Facebook groups are considered as 

platforms where students gain more 

interaction and opportunities to write. 

Thus, one objective of this research is to 

identify whether the implementation of 

Facebook groups has benefits for the 

ESL students with their paragraph 

writing skills. Additionally, the other 

objective of the current study is to 

determine the challenges that the 

students face in relation to learning 

paragraph writing via the Facebook 

groups. 

Significance of the Study  

The significance of using Facebook 

groups in developing ESL learners’ 

writing skills appears as a beneficial 

recommendation; where the 

application of this strategy may 

facilitate them in employing writing 

skills into daily writing activities such 

as paragraphs to become effective 

communicators via writing. As a matter 

of fact, the Sri Lankan education system 

has gained criticism for its rigidness, 

teacher-centralization and 

impracticality. Mostly, “the teaching 

practices in the universities are teacher-
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centered learning approach (TCL)” 

where the “lecturer provides 

structured materials during lectures, 

while students listen and take notes” 

(Rasika, 2018, p.2). Thus, the tertiary 

education in Sri Lanka is in a state of 

crisis due to the disparities in access to 

quality education, the lack of 

responsiveness of the education system 

to labour market requirements and the 

lack of technical education or 

vocational trainings (Gnanawasa, 

2017). Therefore, the understanding on 

learners’ perceptions is vital for 

educators in adopting an innovative 

language teaching platform such as 

Facebook to solve prevailing issues in 

the teaching sphere in Sri Lanka. 

Additionally, the present study is 

significant to the field due to the 

absence of prior research studies about 

examining students’ perceptions on 

incorporating Facebook groups to 

teach paragraph writing skills for 

tertiary level ESL learners at the 

University of Kelaniya. 

LITERATURE REVIEW 

Theoretical Framework  

In terms of learning, Facebook 

promotes Krashen’s Affective Filter 

Hypothesis and Monitor Hypothesis. 

According to Krashen, there are five 

hypotheses in the theory of second 

language acquisition. They are 

acquisition and learning hypothesis, 

natural order hypothesis, monitor 

hypothesis, input hypothesis and 

affective filter hypothesis (Krashen, 

1985). Among them, affective filter 

hypothesis is considered as an 

important factor that affects second 

language learning in a classroom. 

Krashen defines affective filter as a 

mental block that prevents learners 

from fully using the comprehensible 

input. Moreover, he states that the 

input will not reach the language 

acquisition device if the learner has no 

motivation, self-confidence and 

anxiety. Thus, the effect of these three 

factors should be reduced in order to 

make the learners acquire the target 

language in a second language 

classroom effectively. Therefore, if the 

affective filter is high, the language 

learner will consider the classroom to 

be a space where his weaknesses will be 

visible and if the affective filter is low, 

the learners consider themselves as 

potential members in the language 

classroom (Krashen, 1985).  

Besides, motivation holds an influential 

position in the language classroom. 

Gardner (1985) defines motivation to 

learn an L2 as the extent to which the 

individual works or strives to learn the 

language because of a desire to do so 

and the satisfaction experienced in this 

activity. Thus, the motivation of Second 

Language Learning (SLA) refers to the 

impetus and the desire of the acquirers. 

Moreover, Du (2009) states that 

motivation is "the most important 

factor in language learning, without 

which even gifted individuals cannot 

accomplish long-term goals, whatever 

the curricula and whoever the teacher 

is” (p.162). Therefore, it is vital to 
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increase motivation and reduce anxiety 

to make the language acquisition 

process successful. Hence, a popular 

social media such as Facebook can be 

used as the source of language input to 

increase students’ motivation to learn. 

In relation to this theory, Facebook 

creates a non-threatening learning 

environment with less social pressure 

and lowering the affective filter to 

enhance the comprehensible input in 

language learning (Suthiwartnarueput 

and Wasanasomsithi, 2012). Moreover, 

the ability to avoid face-to-face 

interaction lowers the learners’ level of 

anxiety (Murphy, 2008). Therefore, 

such a learning style can reduce the 

Affective Filter and eventually enhance 

motivation and risk-taking in language 

learning (Krashen, 1985). Therefore, in 

this study, Facebook is employed as a 

motivational tool to develop paragraph 

writing skills of ESL learners. 

Furthermore, the Monitor Hypothesis 

formulated by Krashen (1985) 

emphasizes that the explicit knowledge 

about a language guides the learner to 

monitor the language output while 

correcting and editing it. According to 

McLaughlin (1987), “the monitor is 

thought to alter the output of the 

acquired system before or after the 

utterance is actually written or spoken, 

but the utterance is initiated entirely by 

the acquired system” (p. 24). Therefore, 

the Monitor Hypothesis is applicable 

when there is enough time to perform 

in writing if the students have linguistic 

familiarity with language forms and 

structures. Thus, in the present study, 

the adult learners get the opportunity 

to engage in self-monitoring process by 

analyzing and comparing language 

structures that they use to write 

paragraphs because the learners have 

sufficient time to reread, think, reflect 

and rewrite.    

Previous Research 

Facebook, being the second most 

visited website in the world and the 

most visited in Sri Lanka, could be 

identified as a special source of 

influence. Today, an average user 

browses Facebook at least for 30 

minutes a day as a habit of using 

computers or smart devices and gets 

exposed to diverse content on Facebook 

(Andreassen et al., 2013; Griffiths, 

2012). The majority of users (77.2%) 

belong to age 18-27 which means that 

the young generation in Sri Lanka is 

much engaged in Facebook 

(Rathnayake, 2018). Regarding that, 

incorporating social media sites to the 

curriculum can be functional in 

language teaching, especially Facebook 

which allows users to exchange photos, 

profiles and videos with others 

(Terantino & Graf, 2011).  

According to Srirat (2014), Facebook 

groups are for members of groups to 

connect, share and collaborate on a 

given topic or idea while the main 

purpose of groups is to help Facebook 

users socialize around any topic or 

community. Moreover, as cited in Srirat 

(2014), O'Neill (2010) states that 

Facebook groups have the capability 

for administrators to message members 
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of the group directly and all the 

members of a group have the ability to 

connect in a single chat window. 

However, Shih (2011) accounts that the 

students improve in paragraph 

organizations, content, vocabulary, 

spelling, and grammar after getting 

Facebook integrated blended learning. 

Moreover, Al-Shehri (2011) states that 

Facebook creates a positive language 

learning atmosphere and expand the 

abilities to synthesize facts and ideas. 

Srirat (2014) states that Facebook 

groups can be utilized to facilitate 

teaching foreign language courses 

more effectively. Furthermore, the 

study reveals that non-English majored 

students made quite outstanding 

participation in sharing, discussing and 

arguing in English successively via 

Facebook groups. Furthermore, Ghani 

(2015) suggests the use of Facebook as 

an alternative tool that can be used for 

teaching and learning to enhance 

students’ interactions outside the 

classroom. 

 

Additionally, Facebook provides 

ample prospects for students to 

practice and improve their writing 

skills (Yunus & Salehi, 2012). Hence, 

Kabilan et al. (2010) showed that, in 

terms of affective factors, students' 

confidence, motivation, and attitudes 

improved extensively as well as 

students claimed that using Facebook 

improved their confidence as well as 

made them more enthusiastic to use the 

language especially in terms of writing. 

In addition, the majority of the learners 

also corresponded that Facebook 

motivated them to read and write in 

English as everything is available on 

the Internet (Yunus & Salehi, 2012). 

Moreover, Bani- Hani, Al-Sobh and 

Abu-Mehim (2014) investigate the 

perceptions and attitudes of Jordanian 

EFL students at Irbid University 

College on utilizing Facebook groups 

in teaching writing. This study reveals 

that Facebook groups play a 

distinguishing role in enhancing the 

writing performance level and 

brainstorm ideas at the pre-writing 

stage. Furthermore, the findings 

uncover that the students can develop 

their vocabulary by being exposed to 

fellow group members’ posts in 

addition to checking misspelled words. 

Furthermore, Rifai (2010) aims to 

investigate the affiliation between 

students’ attitudes on the use of 

Facebook and blog as learning tools in 

writing class. The result shows that 

Facebook and blog gave a significant 

influence on improving students’ 

writing competence. Correspondingly, 

Melor, Salehi, Sun, Yen, and Li (2012) 

examine the students’ perceptions on 

the use of Facebook groups in teaching 

ESL writing. The quantity of data 

gathered in the research is limited since 

the students’ perceptions were 

measured only through a questionnaire 

comprising 10 close-ended items. The 

findings denoted that Facebook groups 

can be effective in teaching ESL writing 

and the students learn new vocabulary 

from reading the comments of others in 

the group while the spell-check feature 

helps diminish their spelling errors.  
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Although the previous studies point 

out only the assistance of Facebook 

along with education, Meskill & Quah 

(2013) declare that the challenge is to 

conceptualize, problematize and 

research the complex relationships that 

are organically arising between 

students and educators and the 

technologies they use in cyberspace.  

RESEARCH METHODOLOGY 

Participants 

The research included a purposive 

sample of 30 intermediate-level ESL 

students from the University of 

Kelaniya who were studying ‘English 

for Social Sciences’ course in the first 

year. In addition, 'English for Social 

Sciences' is a mandatory course 

administered by the Department of 

English Language Teaching, University 

of Kelaniya for first-year 

undergraduates at the Faculty of Social 

Sciences to address all four language 

skills, namely listening, reading, 

writing and speaking. Moreover, the 30 

students in the study ranged from age 

21 to 23, while Sinhala was their first 

language (L1). 

Research Design  

Qualitative research design was 

employed in this study to collect 

perceptions of the ESL students 

towards the efficacy of using a 

Facebook group in teaching paragraph 

writing skills. All the 30 participants 

were required to join with a Facebook 

group named “Time for Writing” 

designed by the researcher and lessons 

on paragraph writing were conducted 

through it for six weeks. A closed 

Facebook group was selected for this 

study because the researcher, as the 

administrator can control admission of 

members to the group, students can 

share information related to the topic 

with all members in the group with one 

share while the posts in the group are 

visible only for the group members. 

Moreover, only the teacher had the 

authority to send invitations to 

students as the administrator of the 

closed Facebook group while outside 

members were not allowed. The 

posting settings of the group were 

changed in a way that the teacher’s 

approval is required before posting 

content to the group in order to avoid 

violation, unnecessary content and 

spam. Additionally, Facebook group 

rules and guidelines were utilized to 

ensure the participant’s privacy, to 

avoid hate speech, bullying, 

promotions or spam and to maintain 

the courtesy and respect of each 

participant in the group.     

 

In order to conduct the teaching 

process in the Facebook group, audio 

clips, videos, images and charts were 

used while the teacher acted as the 

facilitator. The lessons were developed 

based on the ‘Paragraph Hamburger 

Strategy’ with an emphasis on the 

paragraph organization. 

Supplementary learning material and 

lessons on verb tenses, adjectives, 

transitions, capitalization, punctuation 

and common spelling errors were 
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posted on the group with the aim of 

smoothening the paragraph writing 

process. Lessons were posted on every 

Monday, Wednesday and Saturday. 

Students were expected to practice and 

engage with lessons by commenting 

answers on posts continually. Hence, 

after each paragraph writing lesson all 

the participants were expected to post a 

fifty words paragraph on the given 

topic incorporating trained paragraph 

writing skills in the comment section. 

Afterwards, the researcher provided 

feedback on students’ paragraphs by 

checking for their errors daily. 

Participants’ paragraphs were marked 

using a rubric which allocated scores 

for the organization (topic sentence, 

supporting sentences and concluding 

sentence) grammar, vocabulary and 

mechanics (spelling, punctuation and 

capitalization). This process was 

continued with the intention of 

allowing students to reflect on their 

mistakes and to revise the written 

paragraphs. In order to improve the 

participants’ engagement in the 

learning group, online quizzes, games, 

discussion forums and polls related to 

paragraph writing are utilized. 

Moreover, group insights were 

monitored continuously by the 

researcher. The most engaging students 

were selected and they were 

appreciated with the intention of 

improving their motivation.     

 

Subsequently, all the participants were 

exposed to traditional paper-based 

learning in a classroom setting. For this 

purpose, paper-based material was 

used in order to teach the same 

paragraph writing lessons conducted 

via the Facebook group. Finally, semi-

structured interviews were conducted 

with ten randomly selected 

participants in Sinhala after the period 

of teaching to examine their 

perceptions on the Facebook integrated 

course. 

Data Collection Tools and Data 

Analysis  

Semi-structured interviews were 

conducted to obtain students’ 

perceptions of using paragraph writing 

lessons in the Facebook learning group 

and recommendations for improving 

the teaching-learning process in the 

platform. According to Bryman (2008), 

this data collection method offers a 

flexible way of obtaining information 

within relative boundaries. Moreover, 

this strategy allows the researcher to 

ask additional questions to gain 

clarification or further information 

from participants’ answers (Leedy & 

Ormrod, 2013). The interviews were 

conducted face-to-face choosing ten 

students in the Facebook learning 

group randomly. The major topics of 

the interview questionnaire were as 

follows. 

1. Advantages of learning paragraph 

writing through the Facebook 

group 

2. Challenges of learning paragraph 

writing through the Facebook 

group 
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This study adopts the method of 

thematic analysis to analyze semi-

structured interviews. First, they are 

recorded, transcribed using standard 

verbatim and translated from Sinhala 

to English to analyze emerging 

concepts, themes or conclusions. 

Lichtman (2006) and her explanation of 

“the three Cs of analysis: from Coding 

to Categorizing to Concepts” (p.167) 

served as a guide to analyze interview 

data. Furthermore, interviews are 

analyzed thematically to account for in-

depth narrative description and 

identification of general themes along 

with supporting respondent quotes 

(Van Esch, 2013). 

RESULT AND FINDINGS  

The perceptions of students obtained 

through semi-structured interviews are 

presented as two sections entailing 

advantages and challenges of Facebook 

group application in language 

education especially in developing 

paragraph writing skills. 

Advantages of Facebook Group 

Application in Language Education  

From the perspective of students, using 

Facebook for learning offers many 

benefits that may help them perform 

better and become active learners. The 

following are the advantages of using 

Facebook according to the students’ 

perception. 

 

 

Boosting Confidence 

All five interviewees adhere to the 

opinion that Facebook is a source of 

improving confidence. Participant A 

admitted that Facebook groups enable 

students to clarify or ask questions 

directly from the teacher without 

getting feelings of nervousness or 

shyness because they are not exposed 

to the other students. Moreover, the 

perception of Participant E on the 

potential of Facebook in improving 

students’ confidence is stated as 

follows. 

“Students feel relaxed in Facebook 

education rather than asking and 

answering questions in front of the 

class” (Participant E- Translated from 

Sinhala). 

Moreover, participants admitted that 

the Facebook group enhanced their 

confidence to write in English because 

they felt like that they were socializing 

with friends, not studying English as a 

separate subject. Additionally, 

participant C affirmed that students felt 

comfortable posting ideas or opinions 

as paragraphs on the Facebook learning 

group while they felt encouraged and 

appreciated when receiving friends’ 

‘likes’ and ‘comments’ on their 

writings. This shows that learning 

through a Facebook group lowers the 

learners’ level of anxiety as it avoids 

face-to-face communication.   
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Intensifying Motivation  

Shih (2013) found that integrating 

Facebook can enhance students’ 

learning motivation, interest, and 

interaction to exchange information 

and share knowledge. Participant A 

has acknowledged that learning 

paragraph writing through the 

Facebook group supported them to 

increase their motivation and to 

memorize the lessons effortlessly better 

than a traditional classroom. 

Furthermore, the students mentioned 

that though they learn in classrooms 

using books and handouts, Facebook 

offers diverse opportunities to learn via 

videos, charts, and images that inspire 

them to learn, especially paragraph 

writing. Besides, participant B declared 

that most of the students consider 

Facebook learning is enthusiastic and 

fruitful rather than their usual 

monotonous classrooms. Participant C 

proclaimed that Facebook 

automatically persuades its regular 

users to learn writing skills and it 

provides prospects to self-study a 

language as well.  

Feasibility of Use 

All the interviewees affirmed that 

Facebook is easy to use, unproblematic 

and familiar while it has a visually 

pleasing interface justifying its 

adoption in language education. 

Participant A declared that learning via 

the Facebook group is effective than a 

traditional classroom. The students 

further added that they were able to 

learn paragraph writing through the 

Facebook group successfully because 

there was no exact limited learning 

time in it alike regular classrooms of 

two or three hours. Thus, the students 

were able to learn paragraph writing 

via Facebook in a flexible way. The 

opinion of the participant B is as 

follows. 

“Learning in a classroom is inflexible 

because we are given a specific time and 

a place to learn. Nonetheless, learning 

through the Facebook group is different 

as we can learn while we are at home, 

when travelling, when we go to bed and 

everywhere.” (Participant B- 

Translated from Sinhala) 

Moreover, participant C acknowledged 

that Facebook allowed them to study a 

lesson step by step and provided 

sufficient time to grasp the lesson. 

Additionally, participant H revealed 

that they are able to learn paragraph 

writing with the resources on the 

Facebook group even though a teacher 

is not available. Hence, it is evident that 

Facebook promotes autonomous 

learning while making progress in 

paragraph writing skills. 

“When we check the FB group, we can 

refer back to the lessons that we missed. 

In the classroom, we miss the lesson if 

we get absent on that day. But the 

situation is different in using 

Facebook.” (Participant D- Translated 

from Sinhala) 

Furthermore, participant E stated that 

they got quick feedback after 

commenting answers on the Facebook 
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posts making them identify their errors 

without delay. 

“We got quick feedback for our writing 

on the Facebook group, but in a 

classroom, we have to wait for the next 

class to get feedback on our writing.” 

(Participant E- Translated from 

Sinhala)   

Therefore, the students have identified 

that Facebook is a new trend in 

teaching-learning process except 

gossiping and watching memes on 

social media. 

Promoting learning  

All the participants agreed that the 

Facebook group was helpful in 

accessing or sharing educational 

resources related to paragraph writing. 

Participant A acknowledged the 

convenience of accessing and sharing 

rich multimedia resources through 

Facebook, which subsequently 

improved their learning experience. 

“I think Facebook is not only 

convenient for entertainment but it also 

brings me various opportunities to 

share educational materials and 

improve my paragraph writing skills”  

(Participant A- Translated from 

Sinhala) 

Moreover, participant D affirmed that 

they learnt new vocabulary from 

reading the comments of others in the 

group while the spell-check feature 

helped diminish their spelling errors in 

paragraph writing. 

“When typing answers on the Facebook 

group we got word suggestions on our 

devices. So, it reduced our spelling 

mistakes.” (Participant E- Translated 

from Sinhala) 

In addition, Facebook groups enhance 

peer learning which is more effective 

than individual learning.  According to 

participant C, the opinions by peers 

helped them in getting better ideas for 

writing and they also find it easier to 

complete their paragraphs after 

participating in the Facebook group 

discussions. Moreover, participant A 

mentioned that the Facebook group 

enabled them to see their peers’ 

writings as comments on Facebook as 

well as the feedback comments for 

them by the teacher. This promoted 

self-reflection and self-regulation of the 

learners while they discovered that 

mistakes are elements of the process of 

learning. In a traditional classroom 

context, usually students do not get an 

opportunity to view others’ pieces of 

writing and the relevant feedback by 

the teacher. Thus, the participants have 

claimed that they were able to expand 

their vocabulary and grammar through 

the Facebook group used in the study. 

This situation has motivated the 

learners to practice paragraph writing 

well because they visualized learning 

as an authentic process among their 

peers. Therefore, participant J stated 

that when his friends wrote well in 

English, he felt that he also should 

practice more and more.  
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Challenges of Facebook Group 

Application in Language Education  

From the perspective of students, using 

a Facebook group for learning has some 

drawbacks. The following are the 

challenges of using Facebook according 

to the students’ perception. 

Distraction 

According to the interviewed students, 

the distraction by other content on 

Facebook such as memes, gossips, 

friend requests, and notifications is a 

disadvantage of using Facebook for 

education. Most of the interviewees 

have also emphasized losing 

concentration while performing study-

related activities on the Facebook 

group.  

 “Users can be distracted or carried out 

with the gossips and memes they see on 

the News Feed. When we are online it’s 

our habit to check out who likes and 

comments on our posts. And we usually 

check out to see what our Facebook 

friends are doing. So, it can make us 

inattentive and forget the actual 

educational tasks to do.” (Participant 

A- Translated from Sinhala) 

Moreover, participant C affirmed that 

the students watched educational posts 

on Facebook but they failed to practice 

paragraph writing because they ended 

up surfing on different non-

educational things for several hours. 

Additionally, participant E stated that 

they were perhaps disturbed by other 

conversations from friends and groups 

because Facebook allows having more 

than one conversation simultaneously. 

On the contrary, some interviewees 

reflected the tricks they employed to 

confront Facebook distractions through 

their News Feed page and personal 

conversations. Especially, participant C 

and D intentionally avoided surfing on 

the News Feed as much as possible. 

Participant E mentioned that when 

surfing on Facebook, they tried to first 

check out important features such as 

notifications, inbox and posts from the 

learning groups to avoid losing focus. 

Technical Problems 

Interviewees raised technical problems 

as a difficulty when using Facebook for 

educational purposes. For example, 

participant B claimed that unstable 

internet connection disrupted while 

studying and practicing writing lessons 

on the Facebook group. Moreover, the 

sudden loss of electricity was another 

issue they faced while engaging with 

lessons on the Facebook group. In 

addition, participant E mentioned that 

on some occasions they did not receive 

notifications when lessons are posted 

on Facebook. Furthermore, participants 

stated that students who do not have 

high competence in relation to technical 

skills may not cooperate frequently 

with lessons conducted using 

Facebook. Thus, students who are not 

confident about managing their 

privacy settings are less tended to 

collaborate in the setting of Facebook.  
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Other Minor Difficulties  

Participants acknowledged that 

perhaps the application of Facebook in 

education led to the inevitable mixing 

of personal and study life, making 

learners annoyed and uncomfortable. 

Additionally, ineffective management 

of information such as receiving too 

many posts from different groups, 

mixing up old and new posts while 

facing difficulties in retrieving old 

posts can be considered as other minor 

challenges of using a Facebook group 

in developing ESL learners’ paragraph 

writing skills. 

DISCUSSION  

The findings obtained from the 

students’ regarding their perceptions 

on learning English writing skills on 

Facebook as an online learning 

environment revealed both positive 

and negative effects.  

Boosting confidence, intensifying 

motivation, the feasibility of use and 

promoting connected learning 

emerged as the advantages of using a 

Facebook group to improve paragraph 

writing skills of tertiary level ESL 

learners. First, Facebook is valued for 

boosting confidence among learners 

rather than a traditional classroom. 

Similarly, McCarthy (2010) states that 

students can interact and communicate 

in an online environment at their own 

pace and take time to consider 

comments and responses rather than 

being anxious or embarrassed, as in the 

physical classroom. In addition, 

Facebook increases motivation, self-

confidence and enhance students’ 

achievement by affecting students’ 

attitude and helping them feel more 

independent (AbuSa’aleek, 2016).  

Secondly, Facebook is appreciated by 

the participants for improving 

motivation in language learning, 

especially in paragraph writing. 

Correspondingly, Blattner & Fiori 

(2009) state that Facebook can be 

utilized to improve students’ 

performance of the English language, 

increase motivation and generate 

authentic language interaction.  

Thirdly, a prominent advantage of 

Facebook acknowledged by students is 

the feasibility of use. This finding 

corroborates with Akbari et al. (2012) 

who discovered Facebook has great 

potential as an effective formal 

educational tool for language learning. 

Moreover, FB has “unique features that 

offer constructive educational 

experiences while maintaining privacy 

and safety” and that the potential of 

Facebook is “growing every day with 

new applications” (Blattner & Fiori, 

2009, p.8). Additionally, Facebook is 

regarded for enhancing interpersonal 

collaboration and peer support among 

learners by offering them a user-

friendly platform to get engaged and 

operate group work, resembling what 

Manasijevic et al. (2016) and McCathy 

(2010) have found from their research. 

Lastly, Facebook is considered to be an 

effective tool in promoting learning. In 
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similar studies, it is confirmed that 

Facebook has facilitated students’ 

language learning, made a more 

collaborative class environment and 

even motivated them to learn 

(Seitzinger, 2006; Pinkman, 2005; Abu 

Bakar, 2010; Bakar, 2009). Additionally, 

students considered Facebook as an 

innovative learning setting which 

provided them a novel experience in 

learning English writing. Thus, Moon 

(2011) found that Facebook builds a 

positive language learning atmosphere 

and develops the abilities to synthesize 

ideas and facts from various sources of 

information. 

However, the present study 

determined the common challenges 

students encounter when using 

Facebook for educational purposes. 

Initially, the most evident 

disadvantage informed by many 

students is distraction. As originally 

designed for socializing and 

entertainment purposes, Facebook 

provides far more functions than those 

desirable for learning which users have 

hardly full control over. Hence, while 

using Facebook with educational goals 

in mind, students are easily distracted 

and carried away by irrelevant content, 

verifying findings from previous 

studies by Coklar (2012) and Wise et al. 

(2011).  

Additionally, technical issues appeared 

as a practical problem confronting the 

use of Facebook for education. Students 

might face unavoidable technical 

breakdowns that they normally have 

only minimal control over. Some other 

undergraduates had difficulty in 

retrieving previous posts or get 

frustratingly targeted by spams or 

irrelevant posts confirming results 

Nguyen (2017) has proposed. 

Therefore, the findings emerged in the 

present study are congruent with 

previous research studies that 

investigated the use of Facebook or 

Facebook groups as tools for enhancing 

students’ language learning skills in 

pedagogical settings.  

CONCLUSION 

Significantly, the students had many 

positive attitudes towards Facebook 

based learning than negative opinions. 

In their opinion, Facebook was an 

alternative and innovative learning tool 

which was easily accessible for them. 

This offered the students flexibility and 

more opportunities to learn the English 

language, thereby improving their 

paragraph writing skills. They 

managed to overcome their 

nervousness and be confident to ask 

questions or clarifications by the 

teacher via Facebook rather than in a 

traditional classroom. Additionally, 

Facebook enhanced ESL learners to be 

independent in practicing different 

methods of writing paragraphs on the 

Facebook page utilized for this study 

while boosting self-learning. Therefore, 

these findings support the theoretical 

framework of the study namely 

Affective Filter Hypothesis and 

Monitor Hypothesis because Facebook 

enhanced language learning lowering 

the affective filter while providing 
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prospects for effective learning and it 

promoted self-learning by engaging in 

a self-reflection process. Furthermore, 

this study offers evidence to fill the 

knowledge void in understanding 

learners’ perceptions on social media 

such as Facebook in relation to 

education within the Sri Lankan 

context. 

Limitations  

A limitation in this study laid in the 

application of semi-structured 

interviews which could generate biased 

opinions. Thus, this limitation might 

affect the possibility of generalizing the 

research results. Despite this limitation, 

this study exposes positive outcomes of 

using Facebook for teaching paragraph 

writing skills for tertiary level ESL 

learners. 

Implications  

Whereas Facebook is not always used 

in universities as an official learning 

tool, undergraduates are using it for a 

wide range of educational purposes, 

including communication, 

collaboration, and sharing academic 

materials. The already popularity of 

Facebook and the largely positive 

mindset of the undergraduates 

towards it reflect the significant 

potential to rely on Facebook in higher 

education deserving the attention of 

educators.  

Correspondingly, Farris-Berg (2005) 

emphasized that digital natives 

appreciate the use of Internet-based 

resources in their classes and 

progressively want to employ 

technology to learn. According to 

Blattner and Lomicka (2012), teachers 

need new strategies and resources to 

grab students’ attention considering 

their thinking patterns and socializing 

behaviours stimulated by the use of the 

Internet. Hence, Facebook is able to 

engage learners in language-based 

activities, in spite of its original 

intention of socializing. Facebook has 

the potential to carry on a course unit 

independently or to complement a 

language course as an instructional 

supplement under the supervision of 

teachers. Furthermore, using Facebook 

groups is beneficial for real language 

interaction and the development of 

social-pragmatic knowledge that is 

frequently missing in course books or 

textbooks. On such occasions, 

educators should change their 

dominating and advising roles for 

benefactors, organizers, participants, 

mentors, and researchers. Therefore, 

Sri Lankan universities should adopt 

Facebook for enhancing the paragraph 

writing skills of students as the use of 

new technology for learning becomes a 

trending scenario in universities and 

colleges worldwide.  

In conclusion, the educational use of 

Facebook in higher-educational 

environments appears as a trendy and 

effective practice rather than traditional 

classrooms because it has diverse 

benefits for both learners and 

educators. It is recommended that 

further research could focus more on 
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the overcoming challenges of 

integrating Facebook groups for 

teaching paragraph writing. Since the 

present study was conducted with a 

limited number of participants, it is 

recommended that future researchers 

conduct more large-scale empirical 

research on latent variables for deeper 

examination. Besides, as teachers play a 

decisive role in the teaching-learning 

process, it is important to examine the 

perceptions of teachers about using 

Facebook in their professional 

practices. 
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